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Any teacher can motivate the student who wants to learn and work with the student that comes from a supportive and positive home environment. But how about the student that unfortunately comes from a home environment that is not very supportive and the student is not interested in learning in the classroom? It takes a very, very special teacher to motivate this student and create a high-performer from a non-performer. This article is to help you become that teacher.
“Challenging Student Motivation” Model
The CSM model consists of 6 steps as follows:
1. Understanding the theory

2. Self-awareness

3. Re-programming

4. Enhancing ‘External’ Self-esteem

5. Enhancing ‘Internal’ Self-esteem

6. Enrolling the parents

Step 1: Understanding the theory
The theory about human behavior is simple to understand, but hard to implement. Simply stated the theory is best represented by the illustration, Figure 1. What the theory says is that what we believe is reflected in how we behave and that in turn influences the outcomes.


My experience has been from the many teachers that I have known over the years that without exception they all believe in the simple premise stated in Figure 1. Every teacher I know is fully aware that children live up or down to the teacher’s expectations. To the teacher everyone is aware of the importance of teacher expectations and its relationship to student performance. My experience has also been from the teachers I know that every time they encounter non-performing students among the reasons cited for the non-performance include:

· The student just did not have what it takes

· The student came from a home environment that was very negative

· The student is an extremely slow learner

· Societal culture

· Genetics

· Lack of discipline

· Societal distractions such as TV, Internet, etc.

I have never encountered a teacher that said maybe “my belief system, my perceptions, or my expectations were not where they should have been.” This is a “disconnect” we need to acknowledge. My personal experience from the little teaching that I have done is that I also personally believed in the premise in Figure 1 on one level. And yet when I encountered challenging students, I tended to make exceptions for the specific students as trouble-makers, etc. 
It is to be expected that students coming from different home environments will come into the classroom with different knowledge, skills, and abilities. If we focus on these differences then it is only natural that we will come up with strategies for teaching and generate expectations based on these differences. If on the other hand we focus on the immense potential that every student has, then the strategies we develop and the expectations we create will be totally different. 

It comes down to what do you believe at a fundamental level about people in general and children in particular. 

· Do you believe that as human beings we are all the same, that we all have goodness and badness within us, and that any one of us could be on either side of the dividing line under the right circumstances? Or do you believe that some are just born on one side of the dividing line?

· Do you believe that all children the world over are born the same wanting to be hugged, caressed, nurtured, fed, and played with, and then each one of us goes in different directions because of the messages we get? Or do you believe that some children are born more smart and some less smart? 

Can you see that what you believe deep down will influence how far you go in trying to create a high performer from a non-performer?

On a deeper level the simple theory illustrated in Figure 1 implies much more. The more detailed implications are reflected in Figure 2 below. 










                                   



Step 2: Self-awareness
This step in the model is primarily to establish a base line about your beliefs. Since our beliefs play such a big role in the outcome, it makes sense to know what we believe.   

The best way to understand what might have been in our mindset is to look at some historical experiences. In the table below are some questions for you to reflect on and respond to regarding the challenging student that you have worked with in the past. Create one table for each student.
	Question
	Your Response

	What made the student challenging?

	

	What did you believe about the student and his/her challenging behaviors?
	

	What did you believe about the student’s home environment?

	

	Identify some of your reactions to the situation that you feel good about?
	

	Identify some of your reactions to the situation that you wish were different?
	

	What was the final outcome?

	

	Other pertinent information from your experience?

	


Step 3: Re-programming
The objective of this step is to reprogram your mindset so you can take on that challenging student and create a high-performer. What belief system might that teacher have that can take on a challenging student with confidence and not give up where others might and persevere to get an outcome that few thought was possible? Here are some statements for you to ponder on as part of your reprogramming.
I believe that (regarding present status)

· There are good reasons for this students lack of development and it is not because he/she is not smart

· Given a supportive home environment this student could have developed just like any other

· The lack of development is not due to qualities of race, gender, intelligence, etc.

I believe that (regarding student’s abilities) the student
· Can learn just as well as others in the class

· Can develop the social skills necessary

· Can do the homework assignments

· Can catch up in areas lagging behind

· Will respond like any other student to a ‘pat on the back’, praise, compliment, feedback, sense of achievement, etc.

I believe that (regarding the teaching job)
· This challenge is part of my work and my work is my mission
· Any teacher can teach a motivated student; I can be that special teacher that can handle challenging students

· I can motivate this student

· I will take on this challenge with realism and enthusiasm

· This challenge is part of my value system, etc.
I believe that (regarding expectations and outcome)
· I have high expectations of the student

· I have high expectations of myself 

· I will have succeeded if the student succeeds, etc.
I believe that (regarding the teacher’s beliefs, skills and abilities)

· I do have the necessary patience

· I do have the disposition to not get frustrated easily

· I can enhance the student’s self-esteem to make him/her feel good about his/her self
· I am ready for the challenge of trying to enroll the parents in the process

· I can listen with an open mind, and be open to feedback

· Even if the student’s self-esteem is demeaned at home I can help the student override that negative feeling with a genuinely positive experience in the classroom, etc.

Step 4: Enhancing ‘External’ Self-esteem
Tell a child to sit straight ten times and the child still slouches; enhance the child’s self-esteem and the face lights up with a smile and the posture is automatically straight and upright. That is just some of the power in self-esteem available to a teacher. 
Children with high self-esteem 

· Are not fearful of being judged by others and hence participate in the classroom without fear of saying the wrong thing
· Can make others feel good and thus build better relationships

· Can handle constructive feedback 

· Can handle failure

· Are not driven to seek attention and approval all the time, etc.

While the feelings of self-esteem are the same, they can be impacted from 2 different and distinct sources. 

1. Externally from others

2. Internally from within 

It is important for a teacher to understand and leverage both sources of self-esteem. Some of the many strategies available to enhance the student’s self-esteem “Externally” are:
· Praise in class for specific behaviors 
· Feedback given individually

· Comments in writing for specific actions
· Using the student’s work as an example in the class

· Telling others about the student’s accomplishment and the comments getting back to the student from others

· Giving increasing responsibilities to the student and making the student aware of it

· Displaying confidence in the student about an upcoming assignment

· Showing understanding for lack of accomplishment in the past and explaining the lack of accomplishment being due to circumstances and not innate ability

· Communicating accomplishment to parents

· Asking student to inform parents of accomplishment

· Expressing pride in student for specific accomplishment
· Making student feel he/she has been helpful in the class, etc.
Step 5: Enhancing ‘Internal’ Self-esteem
There is immense power in that force of self-esteem. You already know that these feelings of self-esteem can be generated from 2 different and distinct sources, “External” and “Internal.” While both are good the internally generated self-esteem is better. It is generated from within. No one else controls it. You control it. So, if you find yourself in situations where you are feeling that “others are making and breaking my day” then restate that thought as “I am allowing others to make or break my day because my internal component of self-esteem is not strong enough to override the negativity from others.” The stronger the internal component, the less you are at the mercy of the external component. 
The best way to illustrate the difference between “External” and “Internal” self-esteem is through these statements:

EXTERNAL:  I feel good my teacher thinks that I have great writing skills.
INTERNAL: 
Wow, I had to read the chapter 6 or 7 times, but now I feel good I understand my geometry assignment for tomorrow.  
As a teacher you have a powerful tool with this understanding that you can leverage in your efforts with the challenging student. In fact, if you can enhance your student’s internal self-esteem in the classroom, then those feelings will help the student override any negative messages the student might receive at home. Now the student truly looks forward to coming to school. After all you are making the student feel better in the classroom than he/she feels at home. Here is the caveat: to enhance the student’s internal self-esteem you need to interact from a position of high self-esteem. So if your disposition is not where it should be, then despite your best efforts you cannot be as effective. For more information refer to books on enhancing “Internal” self-esteem.
Using the computer analogy, when children are born they are born with a clean hard drive. Parents become their first master programmers. The messages initially go towards impacting the “External” self-esteem. And as a teacher you are in a wonderful position to impact both components of self-esteem.

Some thoughts about how you can enhance your student’s “Internal” self-esteem:

· Provide incrementally challenging assignments to your student and then make the student feel good about his/her personal accomplishment
· Help student take credit for every small success

· Even in situations where the student fails, help student take credit for a great effort

· Encourage student to think of many ways that he/she can have impact on mankind 

· Help student to become goal-oriented

· Identify hang-ups student might have about his/her self and then help student address hang-up or feelings of inadequacy, etc.
Step 6: Enrolling the parents
The last but not least and maybe the most challenging step in the model is this one. Unlike the student in the classroom over whom you wield much more influence, you wield much less influence over the parents. Yet you do have some and how this is leveraged can be significant in your efforts.
Once again if you encounter challenges in your efforts to connect with the parents it comes down to what you believe about the parents. Do you believe that this student’s parents’ are like all other parents except they have some personal issues within the household causing the reactions you are seeing? Or do you believe that this student’s parents’ are just different? What you believe will influence the strategies you develop, how patient you are, and how far you go?
Some thoughts when you encounter parents that are challenging:

· The notes you send home initially should be for information of parents only (and not requiring action by the parents) with the focus primarily on the positives

· Learn as much as you can about the parents from the student

· Look for positives in the home environment and bring item to student’s attention with the suggestion to surface it to the parents

· Invite parents for meeting primarily to be briefed on the “good news” about their child

· Use “active listening” in communication with parents and display empathy for challenges that parents might be experiencing

· Help student build a good relationship with parents
· Gradually and over time start sending notes home with “action items” for parents

· Display appreciation for every “action item” completed by parents, etc.

Amir Bhimji is an author, seminar leader, and motivational speaker. He has published a book on internal motivation titled, “You Can Make the Horse Drink Water.” He speaks on the Power of Self-esteem to Build Better Relationships and Motivate Others. He can be reached at amirimage@sbcglobal.net or 630-567-2557. 
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What you believe about the student’s ability to learn and grow will drive your thoughts and the feelings generated. Positive beliefs will drive positive thoughts and feelings.





The thoughts you have become ideas. Positive thoughts lead to creative ideas and innovative strategies that are available for use in motivating your student.








Feelings generated from your beliefs have an impact on you personally and in your interactions with your student. Positive feelings keep you from getting frustrated and allow you to display compassion and empathy.











Your behaviors become Actions to your student and your student reacts to your actions. The interactions between the two of you lead to outcomes. Positive actions from you elicit positive reactions from your student and the resulting interactions are productive. These interactions lead to achieving the targeted expectations and positive outcomes. 








Creation of a high-performer!
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